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Abstract: Following their military service, veterans in the United States are eligible to take 

advantage of federally guaranteed educational benefits.  These benefits would certainly enhance the 

academic skills and potential employability of veterans.  As such, information is needed regarding 

their perceptions of educational benefits and the degree to which differences might be present as a 

function of gender.  In this study, archival data from the U.S. Department of Veterans Affairs (V.A.), 

National Survey of Veterans, Active Duty Service Members, Demobilized National Guard, and Reserve 

Members, Family Members, and Surviving Spouses were analyzed to determine whether male and 

female veterans differed with respect to the level of importance they assigned to educational benefits.  

A statistically significant difference was yielded between male and female veterans related to the 

importance they assigned to their educational benefits.  Female veterans who were surveyed regarded 

educational benefits as being more important to meeting their educational goals or obtaining better 

employment, when compared to male veterans.  One important recommendation for practitioners is 

that academic advisors, career counselors, and college administrators should consider these results 

when offering guidance to male veterans who may view educational benefits as less important in 

comparison to female veterans. 
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Introduction  

 

According to the Department of Veteran Affairs (2016), 1,091,044 million student veterans 

received educational benefits toward their educational enrollment in postsecondary 

institutions in the United States.  This number of veterans will increase as more student 

veterans register for classes each year due to the culmination of the Iraq and Afghanistan 

wars, the downsizing of military personnel, and the monetary assistance from the 2008 Post-

911 Veteran’s Assistance Act and the Harry W. Colmery Veterans Assistance Act, called the 

Forever G.I. Bill (Department of Veterans Affairs, 2018).  Both the 2008 Post-911 Veteran’s 

Assistance Act and the Forever G.I. Bill is similar to Servicemen's Readjustment Act of 1944, 
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commonly known as the G.I. Bill originally designed for WWII veterans, which provided an 

incentive for those who served from 1939-1945 to enroll in college courses (Santos, Esqueda 

and Molina, 2015).  

 

Therefore, with the enactment of the 2008 Post-911 Veteran’s Assistance Act and the more 

recent Forever G.I. Bill, male and female veterans are more motivated to use their 

educational benefits to increase their employment prospects by pursuing college (Irwin, 

2016).  Sadly, many college administrators and college advisors do not fully understand the 

unique barriers of student veterans who are entering higher education in mass with exposure 

to combat, previous traumatic life experiences, which may be coupled with individuals lack 

of college-readiness although they can receive educational benefits for credit-bearing college 

courses (Parks, Walker and Smith, 2015; Semer and Harmening, 2015).  Thus, research is 

required to understand the extent to which differences might be present within this student 

veteran population between male and female veterans and how these differences might affect 

perceptions of their educational benefits.  

 

Definition of Terms 

 

Veteran. “A person who served in the active military, naval, or air service, and was 

discharged or released under conditions other than dishonorable” (Veterans’ Benefits, 38 

U.S.C. x 101(2002).   

 

Student veteran. A veteran who is “experiencing a number of challenges, including adapting 

to a new environment, a new role, and incorporating the identity of a student into the identity 

of a veteran” (Naphan and Elliot, 2015, p. 37).   

 

Post-911 Veteran’s Assistance Act. This bill, enacted in 2008, is similar to the former 

Servicemen's Readjustment Act of 1944, commonly known as the G.I. Bill that was enacted 

to provided educational benefits to over two million veterans from 1944 to 1956 (Santos, 

Esqueda and Molina, 2015). 

 

Statement of the Problem 

 

According to Bryan, Bryan, Hinkson, Bichrest and Ahern (2014) and Parks et al. (2015), 

student veterans have a higher dropout rates in college compared to other students possibly 

due to their nuanced barriers while becoming a college student, including post-traumatic 

stress, physical injuries, and nonacademic financial concerns (e.g. child care and lack of prior 

college experiences). Gaddy et al. (2018) argued that the US Army supports American 

interests across the globe with exceptional difficulties, which places them with burden, stress 

and trauma both physically and psychologically.  Pellegrino and Hoggan (2015) conducted a 

qualitative study with two female veterans attending public community colleges.  Using 

Schlossberg’s transition theory and data from a larger previous study, they focused on female 

veterans with cognitive and non-cognitive college readiness difficulties surrounding their 

transition to college.  Of special note, both female veterans were married and mothers who 
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faced adversities regarding childcare.  In addition to child-care concerns and academic 

preparedness, participants also cited family stress caused by military deployments and 

financial strain from delayed VA educational benefits (Pellegrino and Hoggan, 2015).   

 

Programs and services such as support groups could be designed for female veterans 

attending 2-year colleges to meet the budding demands for gender specific support services 

(Pellegrino and Hoggan, 2015).  Similarly, researchers (Diramio, Jarvis, Iverson, Seher and 

Anderson, 2015; Pellegrino and Hoggan, 2015) have suggested that colleges counselors seek 

scholarships or grants for drop-in daycare programs and promote work-study employment for 

female veterans.  School officials at postsecondary institutions might also investigate best 

practices for intrusive counseling by gender, in particular financial and academic counseling 

to assist male and female student veterans in managing educational benefits and college 

degree plans that might influence them differently before avoiding to drop out. 

 

Mankowski et al. (2015) conducted a qualitative study within the larger Women Veterans 

Cohort Study concerning the reasons female veterans who served during Operation Iraqi 

Freedom (OIF) and Operation Enduring Freedom (OEF) first joined the military.  Data were 

collected from 18 female active duty service members and veterans (Mankowski et al., 2015).  

One important finding was that a majority of the participants shared an interest in gaining job 

skills, career development, and access to educational benefits to pay for college as key factors 

for enlisting in the military.  Other findings included themes on various personal 

opportunities, a calling to serve, and life outcomes.   

 

A surprising finding reported by Mankowski (2015) was that over 50% of the female 

participants choose to make the military their lifelong career.  Mankowski (2015) 

recommended that more research studies were warranted on the motivation, retention, and the 

reintegration needs of women post-military, particularly with military recruitment efforts 

targeting 20% women for service by the year 2020.  If the trend continues, a record-breaking 

number of female veterans could transition into civilian life by using GI bill benefits and 

enroll in colleges within a couple of years, leaving many college administrators unprepared 

for an unprecedented veteran gender shift. 

 

According to Diramio et al. (2015), 15% of female veterans constitute the veteran population 

and a growing number of female veterans are beginning to maximize their VA educational 

benefits.  With an increase in the numbers of female veterans, Diramio et al. (2015) surmised 

that female veterans attending college might bring negative male-dominated thought 

processes (e.g., thinking that they are the lesser sex) to college campuses.  One surprising 

finding was that many female veterans resolved that they might not be worthy enough to 

accept more VA benefits (Diramio et al., 2015).  That is, many female college-going veterans 

believed that their time served in the military deserved only educational benefits (Diramio et 

al., 2015). 

 

Results within the Veteran Affairs administration also confirmed data that the use of veteran 

benefits overall was low for female veterans (Washington et al., 2011).  Female veteran 

http://www.journalofinterdisciplinarysciences.com/


30 

 

 

JIS Journal of Interdisciplinary Sciences, Volume 3, Issue 1, May. (2019)  

Cassandra D. Boyd, John R. Slate, and Wally Barnes 

 

www.journalofinterdisciplinarysciences.com 
  

This work is licensed under a Creative Commons Attribution 4.0 International License 

benefit use is now historically lower in contrast to the record number of women who are 

increasing serving and served the military (Washington et al., 2011).  To this point, 

Baechtold and Sawal (2009) stated that unlearning self-discriminating gender coping norms 

embedded in military culture might ease adjustment to civilian life for female veterans in 

college.   

 

College counselors must anticipate an increased amount of student veterans utilizing their 

educational benefits, but that both male and female veterans might not seek help, but possibly 

relying on additional support services on campus to successfully transition as a civilian 

(Diramio et al., 2015).  Although, Diramio et al. (2015) provided insights on the rationale that 

female veterans might perceive and use their educational benefits differently than male 

veterans; additional literature on veteran perceptions and educational benefits use by gender 

could influence how policy and legislation support colleges with resources to help veterans 

transition to campus life. 

 

Significance of the Study  

 

Student veterans arrive on campuses with different barriers and unique sets of life challenges 

and after exiting the military.  These unique barriers, such as post-traumatic stress syndrome, 

physical injuries, suicidal thoughts, and financial strain are compounded with other issues 

similar to students who are non-traditional.  For example, non-traditional students are often 

defined as being older than 25 years of age, having family responsibilities, and full-time jobs 

(Diramio et al., 2015; Hammond, 2016; Irwin; 2016; Parks et al., 2015; Pellegrino and 

Hoggan, 2015).  Again, veterans have similar challenges in comparison to non-traditional 

students, but differ because of their access to educational benefits from the federal 

government that can pay100% of their college education if they choose to pursue a degree at 

a public institution (Ford and Vignare, 2015).  

 

Despite the additional educational benefits for veterans, financial support from the military 

does not correlate to student success for all veterans.  Thus, male and female veteran 

perceptions might differ regarding the importance placed on the education benefits offered as 

a means to accomplishing life goals.  For instance, researchers (Heitzman and Somers, 2015; 

Mankowski, 2015; Pellegrino and Hoggan, 2015; Segal and Lane, 2016;) reported that 

additional factors (e.g., motivation, child care needs, transportation, job security) might affect 

how student veterans use their educational benefits and transition into civilian life, especially 

for post-9/11 female student veterans.  Research on the relationship between gender, student 

veterans, and educational benefits is limited.  According to Mankowski et al. (2015) such 

research is more important than ever, especially as Hispanic and Black women are currently 

increasing in numbers and are overrepresented in the armed forces (Kelty, Kleykamp and 

Segal, 2010).  In essence, the aforementioned researchers (Kelty et al.,  2010; Mankowski et 

al., 2015) suggested that female veterans might be prone to use their educational benefits 

ways that differ from how male veterans might use their educational benefits. 
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Purpose of the Study 

 

The purpose of this study was twofold.  The first purpose was to investigate whether male 

and female veterans in the United States differed in their perceived importance of educational 

benefits.  A second purpose was to add to the existing research literature regarding the 

presence of gender differences of veterans using educational benefits and their perceptions of 

the importance of educational benefits pertaining to college goals and the employment.  Thus, 

male and female veteran perceptions on educational benefits were examined. 

 

Research Question 

 

The following research question was addressed in this study:  

 

What is the difference in the perceived importance of educational benefits between male and 

female veterans? 

 

Method 

 

Research Design 

 

The researchers for this study used a casual comparative ex post facto design.  No variables 

can be manipulated in causal comparative ex post facto research (Creswell, 2009; Johnson 

and Christensen, 2012).  Johnson and Christensen (2012) described archival data as data that 

represents events that previously occurred.  Thus, archival data were investigated for analysis 

in the 2010 National Survey of Veterans (NSV), Active Duty Service Members, the 

Demobilized National Guard, Reserve Members, Family Members, and Surviving Spouses 

survey. 

 

Participants, Implementation, and Procedures 

 

Data received from National Survey of Veterans (NSV), Active Duty Service Members, the 

Demobilized National Guard, Reserve Members, Family Members, and Surviving Spouses 

were downloaded into a Statistical Package for the Social Sciences (SPSS-PC Version 22) 

data file for statistical analyses for year, 2010.  In particular, information was gathered from 

the Department of Veterans Affairs website which included data on 2,848 veterans, active 

duty service members, and/or family members.  Accordingly, respondents were16 years of 

age and older living in the United States and who were no inmates at a correctional facility 

were considered for participation in the survey (U.S. Department of Veterans Affairs, 2010).  

In sum, results from the NSV quantitative database will continue to be available for 

generations of upcoming scholars to conduct future research studies (Johnson and 

Christensen, 2012). 
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Results 

 

To ascertain whether differences were present between male and female veterans in their 

perceptions regarding the importance (i.e., Extremely Important, Very Important, Moderately 

Important, Slightly Important, Not At All Important) of educational benefits, a Pearson Chi-

square analysis was conducted.  Slate and Rojas-LeBouef (2011) noted that a chi-square 

analysis is the statistical procedure of choice when variables are categorical (e.g., gender, 

race, and ethnicity).  This statistical procedure was viewed as the optimal statistical procedure 

to use because frequency data were present for male and female veterans as well as for their 

responses to a survey item on the importance of educational benefits.  In addition, with the 

large sample size, the available sample size per cell was more than five.  Therefore, the 

assumptions for using chi-square analyses were met.   

 

For this research question, in which the focus was placed on the importance of educational 

benefits to meet educational life goals or to secure a job between male and female veterans, 

the result was statistically significant, χ2(1) = 40.33, p < .001.  The effect size for this 

finding, Cramer’s V, was small, .12 (Cohen, 1988).  As revealed in Table 1, 65.9% of female 

veterans who were surveyed indicated that educational benefits were extremely important to 

meeting their educational goals, or obtaining better employment, compared to 42.8% of male 

veterans who placed the same importance on education and better employment.  Another 

percentage difference between male and female veterans was their responses to the Not At 

All Important survey item.  Almost twice as many males (i.e., 7.40%) perceived educational 

benefits as having no importance when compared to female veterans (i.e., 4.30%).  Readers 

are referred to Table 1 for in-depth comparison of descriptive statistics related to the 

perception of educational benefits between male and female veterans.  

 

Table 1: Frequencies and Percentages of the Importance of Educational Benefits for Male 

and Female Veterans  

 Male Female 

Importance n and %age n and %age 

Extremely Important (n = 1,140) 42.80% (n = 122) 65.90% 

Very Important (n = 714) 26.80% (n = 37) 20.00% 

Moderately Important (n = 404) 15.20% (n = 10) 5.4% 

Slightly Important (n = 207) 7.80% (n = 8) 4.30% 

Not At All Important (n = 198) 7.40% (n = 8) 4.30% 

 

As revealed in Table 1, almost two thirds of female veterans believed that educational 

benefits would be extremely important to them in meeting their educational goals, or 

obtaining better employment.  This two thirds, combined with the 20% for being Very 

Important, may be interpreted to mean that a large majority, over 85% of female veterans 

believed in the importance of education benefits for them.  In contrast, only about two thirds 

of male veterans indicated that they believed educational benefits would be important to 

meeting their educational goals.  Over 15% of male veterans responded that they did not 

perceive educational benefits to be relevant to their education goals.   
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Discussion 

 

The purpose of this study was to distinguish whether male and female veterans in the United 

States differed in their perception of the importance of educational benefits.  The percentage 

of female veterans who indicated that educational benefits were extremely important was 

higher, at 65.90%, than the percentage of male veterans, 42.80%.  These percentages are 

comparable to Mankowski et al. (2015) who revealed that female veterans have a higher 

likelihood than male veterans of using their educational benefits.  

 

Similarly, Segal and Lane (2016) revealed that educational benefits from the G.I Bill had 

positive outcomes for female veterans.  Segal and Lane (2016) stated that educational 

benefits used before and after female soldiers left the military generally produced on-going 

well-being factors (e.g., monetary resources, individual resiliency, and peer support).  Thus, 

educational benefits might promote mental and financial well-being for female veterans 

throughout their civilian lifespan (Segal and Lane, 2016). 

 

According to Mankowski et al. (2015), the focus on gender and veteran educational benefits 

might be of note to scholars as a future trend, because by 2020, many female veterans will 

have enlisted during the Post 9/11wars (Evans et al., 2015).  Furthermore, female veterans 

who served after September 11, 2001 will have a higher motivation to use their increased 

post 9/11 educational benefits (Segal and Lane, 2016).  Interestingly, one of the findings of 

this research study was in agreement with Routon (2014) who reported that female veterans 

were more likely to obtain a college degree compared to male veterans who also faced similar 

academic and societal barriers such as, less college-readiness, being unemployed, and 

financial stress.  Provided in the present study is information that could help college 

administrators understand the unique transitional barriers of the increasing student veteran 

population and offers insights for academic advisors and counselors to understand difference 

contexts and levels of educational benefit importance for male veterans compared to female 

veterans when providing academic advising and financial counseling. 

 

Conclusion 

 

In conclusion, clear and strong differences were present between our sample of United States 

male and female veterans in their views regarding the importance of educational benefits.  

Female veterans were clearly more supportive in their beliefs that educational benefits would 

be of value to them in their pursuit of their educational goals.  Male veterans did not possess 

the same sort of positive perceptions. 

 

Implications  

 

This study needs to be followed up with additional investigations.  The focus of this study 

was solely on gender differences. What is not known but would be important to address 

would be the degree to which ethnic/racial differences might be present in perceptions 
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regarding the importance of educational benefits.  That is, do Black, Hispanic, and White 

veterans have the same perceptions on educational benefits use or do differences exist?  This 

information could be of enormous value to postsecondary institutions and to counselors there 

in dealing with veterans at their universities. 
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